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. portunity 1o, relate -activities in the special program to the regular
- schpol program The ideal situation would be d-have an intensive
summe? program followed by continuing «lasses once or more a week
- during the academic year.
N In Balumore City there are special p@ms in sume schools open
fo,enrolIfentts from afl over the aty. Atthe clemenlé}j-leve'lonc large
school building houses a citvwide gifted and talented education pro-
gram (GATE) for students in kindergarten through the sixth grade In
this program it is possible Yo group and fegroup students across grades
by ability.and interest for r(’gl;lar dasses and for special course offer.
ings In 1981 a senior teacherat the school developed Some mimicourses
for the upper-grade students on various aspects of wriung using the
PVGY wriung seminars model In this setting scheduting 15 flexible,
transportation problems are elimminated, and .there are many
oppdrtunities tQ relate the writing activities to other aspects of the
school curriculum, srch‘ as a career education mnicourse 1n
journalism g
In 1971 the state df Hlinois establisied nine regional centers, staffed
by two professionals, to provide technical assistance to local sch(}o!'sys-
temsHor ediication programs for gifted students. In 1977 a pilot project
replicated the, Johns Hopkins Talent Search model in one service *
center an@expanded 1t tothe entire state 1n 1978. The School College \
* and Ability Test is used instead of the SAT. ‘hj 1979 a course in Laun
la was offered to gifted seventh-graders 1n one afea resource center. Stu-
dents were able to complete the equivalent of a first-year high school %
" Latin courst in otily 26 sessions. : . .
" In Delaware, the State Department of Instrucyon condicts inten-
sive summgPcourses in two locations in the state. Typacally, the pro-
. grams'gre for cothmuters. The courses'for the verbally gifted are based
on #](vxpmi(ory writing model developed by PVGY.
uke University and Arizona State University have both developed
rcsid“c,nual summer programs offering a vanety of courses i thee |
humanities.” For example, Duke offered expository wniung and
German At Arizona State courses aré offered-in expository wrinng,
vocabulary deyeloprpem, and my(holc:g'yal themes throughout the
® humanities, oo s
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ABSTRACT . .
s Notdng that schools have long neglected the ‘verbally
talented student, this booklet is designed to stimulate educators -
first to,identify such_students and then to develop programs that
will;mee& their reeds. The first section of the booklet rejgievs a
number of models that. have been used to identify students gifted in .
reading, writing, -foreign' languages,- and other curriculum areas. The |,

second section discusses the Johns Hopkins Program for Verbally

Gifted Youth, emphasizing its writing and etymologies components. The

third fgction'prgvides guidelines for implementing 'programs for the

verbally gifted, including student selection criteria) teacher “ (
qualifications, and ddministrative réleg. The fourth section sets .
forth-criteria for seléctiig teaché;E'for the progfam and lists the oo

characteristics that are desirable ai uch teachers. The final

section of the booklet stresses théig¥eed for ‘long-range planning and

achievement tests that.may be ‘used to identify gifted studknts, names

and addresses of people involved in Talent Search, and tests for use

in identifying verbal talents, as well as a,teacher checklist for .
creative writingv (FL) - . R - -~ AR
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Verbal Talent:'A Naiioﬁal Resource

3 >
.

A.lmost daily the p[)pular media as well as profess:onal ,ournals
indict U'S schools afd the culture in general for the neglect of vqrbal
éompeiericies Headlines proclaim the dedme in readmg gbility and
SAT &grbal scores, the,rate of funcuonal lllueracy in high school
* seniors ‘has béen estimated at over 10% and someumes as high as 20%.
Busmcssgs decry-the mablluy of their employees to write a coherent
"« memo; {eachers criticize theif students’ lmguxsuc incompetence, and,
journalists, in turny, mock teachers’ wriung défmenc:es
" The siwation with res spect to another area of verbal competency,
foreign languages, becamie so acute that former President Jimmy
Carter commissioned a blue-ribbon panel in 1978 to assess America's
commitmient 1o forelgn language and mterna‘!wnal studies. The
results of the panel s study portray the bleakest of fducauonal sce-
narios Justafew findings from the report suffice toindicate the criucal
naturé of foreign language study in America. Only one of*20 public
«  high school students studies French, German, or Russian beyond the
second year (Four years is considered a minimum for basic fluency.)
Only 8% of American cglleges and universities now require 4 foreign
language for admission, compared (o 34% 1n 1966. It 1s estumated that

[

‘assignment in the U.S but fewer than 900 American counterparts 1
Japan, and only a handful othem have*a wor,kmg knowledge of the
Japanese language U'S foreign affairs agenqcs are deeply concerned
that declining foreign languagg enrollmenti inour schopls and colleges
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there are 10,000 English- speaking Japanese business representatives on .
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wilt result n low quality récraits requiring extensive and expensiie
language vaimung, the costs of wHtic h were already a3 level of 8100
million-in 1938 In recently pubhsé(d study of huul chuldren s
knowledge and perception of uther nations and peoples, m( 1 40% uf the
welfth- graders could not locate Egvpt cortectds, while ovir20% were
equally lénor nt of the whigeaboyts of France or Ching ‘
Former Senator William Fulbnight uf Arkansas puints ou the
delctenoas dlfects on Amerca’s role in mternational affairs when he
states, "Our hinguistic and_cultural mvopia and the*casualness with
which we tahe cognuzance—when we du—uf-ﬂ.‘ic dtw-tlup(-d tastes,
mannerisms, gnores, and languaged nf‘ﬂ"lh(r (humms. are lusmg s
friends. business, and respecgan the wosld’ (New sweek, 30 Juby 1979,
»  Inaddiion w our failure 10 mainain « surong verbal culture an /
general, it s (qmll\ dmumfunmg that many of our most prummug!
\(rbAI]\ gifted vouth—thuse most Tikely o Be out, future ledders—re-*
main unchallenged i our schuols Q,mnplﬁu}ls are heard regularh
from thése studenis and thar pare nis as well awbrom concerned teach-
e1s about the slow pace and 1t p:mmu) nature of foraign language 1n-
struction, the lachf regular wniung practice, lh( scarcity of critical
commentary on the funimal wniing that 1s done, and the neglect of
such subjects as Laun, Greck, Lnghsh and world Literature, and
modern foragn languages that proyide tale nted \ludulsd « uhuml and
literary wnx(\tafur (zcdhns, with itellestual 1ssucs. Mamy verbally
talented wungsms are simply umemd inthe congnt and struciures
of our linguisuc radition -
Therd are mans reasons for this neglect of the verbally gifted. First.
v — thae s considarable uncestans sbout what verbal giftedness s Tty
. not tady to define Many would argue that there 1s a parvdsive anti:
intellectuahsm i U.S. culture that has Little patignee for know ledgos
that docs pot vicddd gmmediate gnd practcal resuls un this contea,
mathemapieal or saenufiy giftedneds is more readily wleraged) Ond
also h(a/ 5 appeals of anti- (hns! that summanily dismiss the sp((ml
needs of the verbally gnmd“ﬂu\(cd i such statements as " The
‘brains’ will make it in hifc anyway. so why provide them speciak pro-
‘grams.” This assulnption continues to be Weade, despite research that

confirms the special needs of gifted stidents, as refle ted in thar drop-
P ! ‘»
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out, dehnquency . and suiade rates (see, for example, Lajoieand Shore,
+ 1981y . * °

-

It 15 the atithors’ firm belief that equity of treatment 15 needed for’
gifted vough at least as much asfor other speaial student populations,
Jecause verbal talent is a national res@urce, thenurture of whith s vitat
10s0ciety Defined. inpart, as the ability treason with prec 1sion and o

' of commuynication and is essential to many professions Popular con-
¢tptions 0" the contrars, even scicntists, engineers, mathematicians. -
and P‘)us’mrss persons require verbal talent. The saaentistb &search

j . must &ex;}]amcd in clear and preaise lapguage 1f 10y o be commuii-

« cated 10 a wader audiencd Some Ame r1can businesscs now are deliber-

, ately recruiting prospec v e employees who combine busirfess tramning
with a Cl'mng background 1n the liberalarts—a curriculum that has
traditonally emphasized varbalabilite: Fot example, Roger B. Smuth,

* ¢harrman and chief executive officer of General Motors, 1n a recent
speech before the Commercial Club of Chicago outlined his company s

.* . deasion to recruit systematieally the best iberal arts majHrs at the best
hh"r:{l'am colleges He said busingssleadership today requires a !)mad
range of talentand interests 1o meet the needs of both consumers and

NGty That requirement. Gengral Mptors believes, can be met with

. theserbally fluent hibseral arts students .

However, the 1dentificanon. definition,and nureuning of verbal

% talent has proven farmore troublesgme than that of some other tpesof

giftedness Verbal alent, by its very ndlure.',g(‘sns(s preaise defimtion -

- Unlike mathemanical talent, which somne edugators—albert unfamrly —

define narrogly as shill 1h solving spatial and quantitative prob}('ms.
. defiming verbal talent evohes sich greminghy intangible qualines as o~
« ©nsight] mspirauon, and creativin. Much Like the coneept of creatn ey,
w;iCil talent 15 viewed by some as & persgnal attribute and by others as
an mgeltectual process :
While devedloping an all-enedmpadsing definttion of verbal :ll’)l]l(y

-deter educators from fosterng verbal'talent in ways that can be readily
* measured For example. general verbal reasoning ability and reading

« Scomprehenston ar¢ important ingredicnts of verbal wlent To identfy
. 7

Q ' 9
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think 1maginanvely, verbal wmlent can bgu;;phcd twalmostevery form  °

*1saworthvpursurt, the lack of a comprehicnsive defimnon should not -~
o 2
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and develop these abilities 1n students 1s ¢ imawer of natonal concern
To communitate well. to gvoid ambiguaty, and to comprehend
thoroughT\ arc csstnual 10 the imtellectual and (ul(ural integrity of z
the nation. The charge o educators 1s cléar. :

It 1s the authors’ hope that this fastbalk will be helpfulm sumulat-
ing educators first to denufy varbally talented voyth and theno de-
velop programs that will nurture that walent “The pavoff will be “
reflected in enriched and purposeful lined for the students themselves
and in the quality of hie in our society : .

ERIC ©, .
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Searching’ for Verbal Talent: The Models

P
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In 1971 the U.S Office of Education intrpducedh definition of gifted
and talented children that has become the madel for most state and

local school 'sysmhs (Marland, 1972). It reads as follows.
\

Gilted and talented children are’ those |denuhed b-, professmnally
qualified persons who by _virtue of ou(s(andmg actuates are Capable of
high performance These are children who requite differenuial educa-
uongl programs and or services beyond those normally pronded by the
\ regular school program in order to realize their conmbu‘}on to selfand

sociely. ., -

. n rapable of hxgh performance mdude those with demon-
strate ievement and or poﬂ‘ﬁ(la}'ablllly inany of the following cate- .
gonies, *Xingly or 1n combination .
. general xmellqctual abiluty - .
. specific academic aputude . ’
. creativity and productuye thinking - .
. leadership ability .

visual and performing arts I

.

»

O sbn rOOY IND

The five categories a're not mutually exclusive. Verbal ralent 1s
probably re‘laled,lo all five categones but most spe(lfl(a“y 1o the,first
two Efforis to idcmify and provide programmung for verball gifted
students have t bxcally concentrated 'on one or more of fqur / ’
verbal reasom%;, reading, foreign languages, amd creame,\w iung.
Verbal reasoning ability 1s tlearly related 10 general m(elleuual ability
on such tests as the Wechsler Intelligence Scale for Children-Revised

-

*The initiak defrmuon included a sixth category of psychomotor gmcdncss,
which was dropped in later legislation,

. -
Y . -y
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(WISC R) ot the S¢ ﬁolasm Aéﬁmde Test (SAT). Such tests megsure
“the depth and b:(:adlh Dfr&O(dbuldl‘\ and the abtlity to see rel;mun-
ships between and among » mmls Suth reasumng ability 1s, of course,
related 1o academic a(hmcmcm m subjedts other than ]dngudg( arts,
such as biology or history . v
Students w ho exhibit dplllud(‘ for reading or ]mrnm fu:elgn lan-
guagcs would fall undér category two of the U.S. Office of Educanion
definition of giftedness—specidic academic aptitude Such stugdents can
. beidentified on measures of aptitude and o1 achies ement. Theahighly
able reader is often_described as a child who SCOTES W0 years }tbmc
_ = grade level gn a s(andardlzcd reading achier ement tes.
) The _fQurth type of verbal glflcd\wss; creative writing dplllud(', 15
more difficult 1o idenufy and cdl(g.,oriu Since creative wridng s not a
. stangdard Qurriculum oﬁenng and since 1t cannot be dSG(’SS(‘d by cus- 5
’ tomary s(agr\xdardlzed achievement or aptitude measures, 1t 15 often ex-
cluded frém the category *of specific d(ademu apuwde Creative
wrmng ability 1s someumcs (onsnducd as 4 sub ategory in the credtinve -+
. ahd productive (hmkmg category . e
It is dxﬁxcull to estimate how many students are verbally grl’(e
. Since the (oncep( of vcrbal glf(cdmss can be broadly defined as more.
« than one type of specific atademic aptitude, it see ms logical 1o dssumo
that it would | encompass more <hildren than other types of glflcdnvss ’
. For cxample, ma‘lhemdmally gxfud students are often defiped ay those
hildren o1 youth'who seore in the upper 3% to 5% of their _age.‘grade
" cohorts on measures of ma(hcmdmal reasoning. To d(fme verbally
gifted yourths as (hos(" who score in the upper 3% to 5% of their
age grade cohorts on a measure of wtbal reasoning, - howcwr, 15
probably 100 conscnamc sm(c w;bal talent includes a broader
. spectrum of content and skills. ! )
The (ypxcal dchnmon of highly able rcadcr ’as,pne who reads two
« ' yeaps or more abosve grade level, would inctude about 3%° ofy the
* age ‘grade population Howeser, while reading and general verbal rea-
son,ing arc related, notall highly able réaders would seore,mn the upper
5% on a verbal measure. Conversely, some suudents who score at or
above 125 on the verbal portion of the WISC- Rdonot rc*ad two yearsor
more above %radc level, which UGBSt that verbal rcasomng. as meas-

-
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ured by some tests. is mdcpendem of reading ac hievement. Some swu- *
dents who are very imaginative might be1de nuflcd ab po!,cnual creative
P writers but not quahfy as gifted an measures of vérbal rLasonlng or
reading achietemnent Thiis, the percent of the population who mnghu
be identified as verbally gifted would depend on the types of measures
of verbal ability that were used. A (onservatne gstumate would be 5% of
the population It is reasonable, however, that one out of every 10
school-age children 1s in need’of a differehtiated program of insruc-
tion in one or more subject areas in \\h}(h reading, expressive lan-
. guage, or general verbal reasoning plays a major‘role.
+ There are 4wo basic siategies for wdenufying the \Crbd]l) gifted.
The first 15 to seek out (he most highly gifted studenis—those who are
so precocious n their verbal develdpment that they would be idenufred
in at least gwo of the four, and possibly three or all four, of the cate-
goncs of vérbal ralent described dbove. They, would score in the upper
3% of their age group on a measure of wrba! reasuning, be highly able’
readers,"and perhaps possesssirong apmudc for foreign languages and
. creative or expository writing. This  strategy seeks to 1de;'mfy students
- whose needs cannot be met readily in the regular class. ’
The sccon‘d strategy for idemtification of verbally gﬂ(cd coneen-
trates on ‘a larger but less precocious group of students, W ho (quld
benefit from special facilitation or modest adjustment of therr educa-
tional program in ene or more currkiilum areas related to verbal
, ability Thissecond strategy might be vlcw edasa qunosuc -prescrip-
tive approach to verbal talent in.three of the specific areas of verbal *
ablhly Such an approdch could cone tlvd’blrlmd togreater indiyrduad-
ization wn.hm regular classes as well as provision for ' special program-
ming at the' tlenfentary or secondary levél, e
The ranorga"lc and mccham(s for applying these (\\umm(cgles gre
.described. in (he iollowmg sections, . .

.
PR } .

- The Highly Verbally Gifted - o~
« A model for 1dc-nnfymg the mathematically precotious child was'
developed at Johns Hopkms Unaversity by Juhan C. Stanley and his
associates i?4971 ‘That model has now been expanded for 1denufying  *
(Qose youths who ate extremely advanced in 1 terms of verbal rcasomng

. .
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" "ability as measured by differ®nt tests. Each’jear a Talent Scanh is con-
ducted for the Johins. ,Hopluns Program fur Verbally Gifled Youth
(PVGY). The search 15 forseventh- g[ade;s ho must f;a»e scon.d ator

g
abo»e the 97(h per(cmjlc un (héwcrbal/ﬁumenul or luldl scor cof an

*

- Test of S(andard Written Enghsh (T‘SWE) m.(he same ;ime .
Students wha score 430 or higher on}hz vc:bal pomon 4 the SAT
at grade severt (130 15 the mean score k:gh.s:. ﬁsmmrs) arc won- .
sidered verbally precacious. A scofe of35-or a,bmé\ns also required on
the TSWE o quahfy for Hopkigs's speuah}c‘dﬂung Saturday pro- - !
grams in Gcrman. l\mmg,'Enmoleéy and Latin. Details ¢ of these
TS prugmms are provided in a.later chapier, In bnﬁf sludeh(s wly; have
( . these high.scorestat grade seven can readyly mas(cr)«_oﬂcgealmcl‘wursc- ,
work. N I
The Talem Sfdr(h at Johns Hopkms is open 10 studems der-y
,Jand. Districe of Columbm. Delaware, Virginia, West hrglma Permn-
sylvania, and New Jersey. Supplemental scarches in 1981-82 include
. New York and the New Englgnd states. A pamllél Falent Search s
(ondm ted by Duke Univers: for students in North Carolina, South
" Carohina, Tennessee,, Kansas, Kentcky, \Ilssoun Mlssnsslpgl
. Nebrhska owa, Flonda, Georgla, Lexas, Arkansas, Ala’bamq, Loutq«'
., " ana, and Ol\]ahom.}.,&gu_hu alent Search 15 conducted by Anizona
" State l'mvcrsny for >(udf.ms in Anizona, Washington, and parts’ ‘of 1}
Cahfomm Hlinois and Minnesota State De¢partments of Education
; Loqduu similar scarches in selected local, schodl systems in their states.,

Persons to LOn(d(( about dpplymg for thés#searches are found 1n Ap; ¢
’ pendix B. , - . .
g . Although the 'SAT has been the primary test uspd 1 the talent .

searches, there are gquigalent tests that (an be admunistered directly by
schouls, such as the School and College Ability Test SCAT) or the
Differenual Aptitude Test (D\ T). Information about various, ‘tests for .
differeny age groups 1s prosided 1n Appendix C. What is important s ) ;
that aptitude tests designed for much older students be .used with .
younger students in ordar (u‘hnd thuse whp‘dTC urb‘\ally precoaous and

’
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L4 in need ofa drfferenuated program.*For example, fourth-, fafth- )
sixth- graders cah be tested og the Academit Promise Test (A e

signed for sixth- through ninth- grdders. Tlrb test measﬁf‘esboth verbdt
teasoning and language asage.” ~T

“ ) Verbaly gﬂted youth, who are |denuhed oq the basxs of krbql rea-
: soning ability, will vary from one another in terms of their interests.
. Sdme are eager develop thpr writing”skills, some want to learn

forelgn languages, some are lnteresfed in the ety mulugy of the Jnghish®.
language, and others want a course in clpssical Greek or Laun. PVGY
students self-select thése speuhc courses since they all seem to possess

the skills for mastermg any of them The programs at Johns Hepkins

. and Duke hope 10 expand’course offermgs to include Chinese and ad-

vanced: courses in the socialisciences and hls(ox‘y

W - :
, .

-
B -

P « O

) The H:g!ﬂy’ Able Readef
Typlmﬁy, the hlghly able'reader is defined asa student capa})le of )
. reading two ¥ more years above grade level. The usual approacfl 15 to
testStudents on a standardlzed reading test. While this 1s ume efficient,
s+ there are several probkms with this approach A third-grader who
. scores at the fifth-grade‘level on a standardized test is not necessanly “
oo capabl.e of reaamg fifth’grade material. Rather, the score.reﬂeas the
chjld's position relative to other third- -graders, meaning the child
-+ scored better than 95% of third-gradérs who took the fest. A more precise
method of |denufymg highly able readersis to hach\he rea@g xﬁtecxa}-
N ist administer an Informal Reading, Inventory (IR]) 10 determine the
. level at which the child can read | independently, the instrucuonal level,

~

s

[ and lhe level at whlch the child comprehends spoken language, This
znformatlon can be used tomake appropnateadj’ustmcnts totheghild s
e readmgﬁrograms L'n(orlbnatcly schools usuall§ do not have enough
readm,g specialists, to allow for careful diagnostic testing of gvery child.
c Yérhaps the most practical solution 10 locating the glfu”.‘d reader s
to search exnsung test records for students who score in the upper 10%
on a standardized reading test and those who score 115 or higherona
groﬁp intelligence test. These students should then receive a careful
uation by a specjalist Cheekmg with parents and libranians to find 5.

e ! udents who are reading-books that are at at advanced level outside o
N
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" school is another good technique. Ideall,;,.all s(u&fnts entenng the first
grade shiould be screcned to determine whether-théy are already reading. *
o l e T, : . . .
The Creative Writer . - ’
.Creative writing requires a+good imaginauon 4 wealth of 1deas,
. arid the ability to express those ldCdS in a form that others can appreu-
ate Basic mecNanics of punctuatlun and grammar can be learned by A
most studems, but finding the potehtially glfted writer requireg1dén-
Ltifying those who show signs of great |magmat|on A frequently rec-
onftended procedure fot identifying the creative wnter 15 to have
. stqdem.s%;nru their essays, poems, or short Ytories for review by a
“ " panel of ex ts.,Howeuer, this procedure ténds to overlook students
, who have tafentbut who are too shy to share their written workorwho
- simply neverhave been encouraged to write. g
. Some expgrts’ in educayion of the gifted would advocate othc'r
ol methods to locate such'.children. The Tgrrame ¥ésts of Creanvg -
Thmkmg is one instrument that has been used widentufy students who
are very imaginative. Teacher checklists have also béen develoL)_cd A
sample, checkdist for creative writing ‘is included in Appendix D.
Abraham Tannenbaum at Teachers College, Columbia ﬁmversu)
" suggests that teacherg pronde creamc writing op, ridhuties for all
7 Jchildren but single out those whio hCnEfl( most from these experiences ,
and whose talents could be nurtured by additional help and encourage-
ment The Enrichment Triad Model developed by Joseph Renzulli at
the l‘npersuy of Connecticut could be used to prowde all children
ww? opportunities fo imprové their communication skills, while al- »

.. & lowing the more, creative studen¥s to pursuc their own projects in
g depth, 50meumes with the aid of a community mentor. ¢
wle 3 ‘ . ‘
- Aptitude.for Forengn Languages E . S
. While there ar¢ some standardized tests of readiness for mstrumon
in foreifn languages, there is no research as_to their usefulness for
%enufymg students who have a real fauh!{?o ]earnmg other lan- .

? guages, especially at an carly age. Alisting of tests that might be used
"" is in Appendlx C The criteria for identifying junior high sefioul- -age
students who are ca;gble of college-level courscWork in‘German at
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johns Hopkms are »erbal reasomng scores of 430 or above on the
SAT-V and scores of 35 or more on the TSWE. Other tests could besub-  »
stituted for these two, as long ashey pronde norm; for comparisons
with older students.
At the elementary level, it may be appropriate to offer all children , -
an opporturiity to learn another language in the oral conversational
made as early as kindergarten. Then throughapmcéss of self-selection,
those who have the talent and interest could move forward to more
fornfal instruction n the language.
’ . T ) , )
*  Verbal Talents Across the Curriculum -
Even though verbal gifiedness 1s usually assou;_ted with the lan-

guage arys, teachers of every subject Mrea should be encouraged to look

bl

,

%

for students whq exhibi® verbal facility in their particular area. It 1s 1
possible ltii‘_a"lgmh might not be interested it reading ficuon anddo
pooHy o1 conventional reading tests, yet be able 1o read techmical :

articles in biology or sophisticated histurical recordstw ith yndetstand-
ing and insight Clarity of thought and expression should be prized
and rewarded in every area of the curriculunt.
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A Model Program') The Johng HOpRm§5
~ Program for Verbally G),fted Youth -
9 d\ N
‘ The Johns Hopkins Progzam for Ve rbally Gifted Youth (PVGY)
provides one model for edug?mg terbally gifted youth, PW& an
outgrowth of the now ﬁuernauonally known Study of \déthemamally .-
Precocnous Youth (SMPY), which offigially began at johns Hopkms
Unnersny in September 1971, under the direction of Julian €. Stanley.
SMPY seeks, in pan to accelerate the mathemaucal'de‘?elopmem of
talented youth. ._ - .
Also in 1971 é program for verbally talented youngste‘is, ?.nown as
the Study of* \'erba;ly Gifted Youth (see Mchn 1976), was founded -
by Robert Hogar-This study was designed to idenufy talenigd yolng
_ . people who, as.adults, woul al«:— significant conttibuiions to the
improvement of socrety The slud'y also sought to learn mere about the
*,  nature of verbal glftednesa and tade\elop, me;hud.s of fdulua.ung {hf Lo
education of such'students. » ' |
The first Verbal Talent,Search amacted 987 seventh- and exghth- -
graders. They had SAT- \erbal (SAT-V) scores.equivalent to those of ,
"igh,school juniors, 65 Students with SAT-V scores > l‘$":orppleted
additional tests of verbal ability, creativity, and social 1 t, carmung
Scores similar to those of college students. Personality tests mduatcdr
- that the students were socially mature and pussessed an ber uf traits -,
condume to achlewment although the desuripuouns o boyi_and guls' .
. in the sample differed in anumber of respects. For exampl::., tests sug-
gestt’d that the boys were mildly withdrawn c}fx introvgried and also «
'analyucal rational, theoreu&] and pragmuca‘ll\, onemed guls,
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. however, sgemed 10 be mragmame, ntuitive, and mterpersondlly ‘
ouemed. Among the hrgh SAT-V students, 31 paruupated 1n either *ﬁ
_creative writing or rmroductory social science m“ a college -level |
summer enrichment program. Studeny auhrevemem 1 the program
was used as a measure of the adequaq of the |denuf|carron (eghmq ues _

. .(Mchn 1976).
. * While the study laswd‘fne years and wasg produ(mc n sereral ways .
(e g, psychometric approaches have some use in idéntifying verbal .

« talent, tests designed for of(’ler persons can be used succcssfully witha

very bright bur younger group, the very bnghtest junier high s¢héol

?  students are capable of performmg well above their grade levely,

Achievement of at least two of the program s goals remamcd incom-
plete: 1).to’identify talented youth who as adults will comnbute to the
improvement of society, and 2) lo learn more about the nature of verbal

’ . giftedness. .
Julian C Stanley remamed intrigued with verbal grftedness and
‘sought a mare concretFpproach shatt that used m the Stud’y’o[\ erb-
ally Gifted Youth, narvely, to educ#te stadents in the sophrsucarcd
dimensions of language and to develop precision and accuracy in their
wmmg In the fall of 1978, when.a numberof academic departments at

) ]ohns Hopkins University expresséd an interest 1 facilitaurng the edu-

/ cation of verbally talent§d.ygungsters, the Program for \erbally Galted
Yéuth was founded on an experimentalg Saturday- class basis. It-has
" since dcvelopcd Into a major project with an a(ademu-yc.y commuter
program, a summ'er commuter program, and 4 three-week summer
residential pmgramr - .
Three dcpar(mems at Johns Hopluns paruupatcd in the lormauon
, of PYVGY—The W/rmng Semunars, Qlassus and German. The prysfiagy
purposes, of the program are to ‘provide verbally gified youth of junioy
high schoot age atademic challenges comparable to those already
being of@ to scientifically and mathematicdlly gifted youth and 10’ +
give youngsters a humanities curriculum qualiatively differertuated .
from that normally availgble *thc junior high-high school e:;pen-

. ence PVGY doesnot atiempt to teach creativity as a distihcuve p pro- .

gram objective Imagmauor) and mdmduahzed thuught are indeed

" encouraged through mstruc_;uonal ter,hmques and through mtcracuon ..

Q T N 19 .
ERIC . 1 . S A

.
Aruitoxt provided by Eic: s .
.

~

?




, .
with talented. knowledgeable teachers and other s(udcms but P\ GYs

" ‘goals are practical and subject-uriented. High academic achievementis®

.demanded of each participant» L
7 The educational philosophy of PV’ G\ starts with two premises.

. 1) Verbal reasoning ability can be ginded frum an early age by a dis-
ciplined and systematic expostire 1o the basic touls of wiitten commu-
nication. “Basic” here is not 10 be equated with that which 15" simple

- but rather with that which is fundamental to understanding and using
language as a powerful and sophistcated communicauve tool. -
29 PVGY views the Enghsh {anguagc not as aninsular subject but as,a
complex of related disciplings, all combymng to inform the s(udemzf

. the uadition, limitations, and 'posgibiliues of the discipline.
' PVGY offers students an em ironment that simulates all '\aheucs
. of verbal ml(m by providing a svhd.fuundauqm in the’ suphisticated
“. mechanics o‘ the English language, by famlham.mg students witha |
\

w  Iinguistic (ra‘dmun through the study, of (tymolugy and fyreign lan-
guages, by 1 lmpm\ ng whung skills, and by allow 1nE qualified young
students access to collage-1evel work. PVGY expects each student to |

. complete su((fssfulh the acad*m‘u requiremgnts of “cach toursh,

e /(qulues tests, and deslgndted hotwork) gnd w perform wdl on col-

' lege entrance tpsung when administered ?,t the dppluplml("llmt “In,
addition, PV G Y hopes that the coursewurk fustersan studen®s an ap-
~ precmumﬁ)f the humanitics and’a Rove for the art of witten expres-

+ oion, goals (ha( canpot be 1mmcdla’tth u\dluawd but will be -

mahifdsted in the fGture acuvities of pam(xpams » - -

) = The Johns Hopkins*Talent Scarch, admimstered by the univer-

© 4 sity's Office of Talent Idenuficauon,and Devclopmept (OTID,, iden- +,

‘ uﬁca (husc stydentswho will partaipate i PVGY. They must dendyp
sualee).(cp onalve rbdl'abll}u on the Seholastc Apmud( Tcsl (S:\z

well as high performance un the Test of S(and.ud Written English

' \{ XE). These tests are taken dunng a student’s sc umh-gmdc year. A

acorf of > 130 L, \I}\ and »35 TS\\E; quélifies 3 student for the aca- *

dcn’ilc year and summer eommulu programs, ‘500 SAT-V and 0.

'fS\\E isnecded for entranté w the sumrer nsndcn{nal program. T'nc "

agc range of those who are accepted is from 110 13, | ]

. Courses offered by PVG& are e§juivalent lorcgular (ourscsa(johns

-
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- dtinctive style of verhally gifted youth,
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E';Q lgns f niversity and are (aughpky mdnxduals “ho have subjec1-
et expemsc-Ph D’s. Ph.D. czmdldales or published writers—
and. in'mostcases, have had teac hms;r"xpen(ncc at the precollege level.

. Ckasi's:z‘e is restricted 10 a maxnmum;of 15. The instructional mode

varies frqm traditional lectufe style 4 40 workshop approaches. The
workshxop approa(h has been parmul‘m» effecuve 1n the course
Writing Skills L 4vhich is dxscusscd n the next section’

;As of.the 1§ummer of 1981, PVGY offgred seven courses. Wnung
Sles 1. ijl"’g Skllls II, German for Beginners, Advdnced German.
Laia I, Laun JL and Etymologies Each course 1s equivalent o an
academic-year program. In the fall of 1981, two new courses were 1n-
troduced Modem Chinese and Cfitical Rtadmgs Since W Tiung Skylls
Iand Elymologles are cringal d-xsﬂplmes in {h(‘ PVGY ptogram they
deserve fuller description. . ? . .

IA -

[}

Writing Skxlls I*
Writing Skxlis (WS) is lqunal( nt to the ]bf;hs 'Hopkms Wnung
Seminats course Contemporary American Letgers, arequired eourse for

all underclassmen for*admission to ads anced work 1n writng. How-

ever, (hg course has beén modified some w hat to ac commodate the dis-

Wz/mg*Sk:Hs assuges that s(udcms have lmponam m[ormaunn
0 express and helps them mnvesuigate the means bv which ndms are
communicated. WS provides tools lor vubalh gifted children, it facili-

stateg students’ prcrocmus interest 1 a spccmc area and moves them,

through the éllb_]en ata mare accelerated rate’than 15 normally pos-
sible at the secondary schoollevel. Thus, the goal of WS 1s to develop in
students an JAccurate and imaginative expository stylg aiming for ef-
fective, analync writing. based on’a familiarity Mth the semantic,
structural, and rhetoncal resqurces of the Enghsh languagc

The 1nstructional approach is the workshop method. In PVGY a

workshop Is a small-group larning expgrience—no gore than 15, no -

fewer than six, and an'optimum of 10 sti}ienu The small group 5 es-

*This descriptionl of the Wrmng Skills ¢ourse is adapwd from “Teaching «
Wrinng Skills to Verbally Chited. Youngsters.” by Beny Rcynolds meG T,
Fall 1980 Reynolds |s a'fnc-mber of tha PVGY siaff .

-
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senual fot the .pfoblem posmg approaeh ustd Too large ‘3 group

" leaves out the quieter a‘nd moré methodical students. A largc gruup 15
. also likely te have moré discipline problems.:, ‘ "

The ‘ke). element in the workshop approa(h 15 _each student's
writtendext. At léast one student &’?n must be in the handyof each stu-
° - der{t each session. Workshpp‘pmg a text (an take 'vanous forms
! dependmg en the posture of the‘mdmdual instuctors. Ben Reynol/ds .
believes that.&he estential question 4stat€d or xmphed; 15 "How could
you (the writer)'make this idea ¢learer?”; While the writer of the essay
remains slle.nt the group dxsqeus the w!@osmon ‘warkmg backward
from the lmporrame of the contcn‘t to the sharpemng of (echmques
that make the comem cleat. For mstamc would the essay work better if
» written like Ge’orge Orwell's “Shooting an Elephant,” from the
abstract to the specific, of, watild the use of metaphors make adescrip- -
tion clearer? In addition, studems art éxposed 1o perStiasion, argu- *
. ent, narration, dcscnpuon du;uon Youce, analogy} conce{f and
syntax., . . -
" Kendra Kopelke, Zno het WS msuuctor divides a<lass into three
. groups (excluding the awthdr of thc paper under dlS(USSlOﬂ) Each
group has a specific fanction in the workshop. Narrative Speciahists,
\k'chamcal 'Ehgincers, and Content ‘Consultants. Students in each
group are responsible Tor their area of speaalization. Inmpally whe
stuﬂ&nts poéint oyp their favprite thm,g about the essay undcr discus-
sion—a word, a sentence, an idea, a techfglque {Kopelke calls this the
“opening celébrauon ). Then begins a predommately negauve
critique of the tex( by each'Of the threc gloups. The author may not .
respond to the critkcism until the end'of the process and at that tme
may address merely one point, \ )

In practice, problem-posing can bc inderrupted with short didac tc
expositions drawn from the | instrucior's wider experience in wning.
Discussing simile and analogy, mctaphor and conwu an 1nRstructor
might refer to Tom Robbins, James Thutber, S. J. ‘Perelman, or John
Donne To reinforce cxcmplan apphumuns of wniung techniques,

" students analyz¢ both outstanding and questivhable petformances uf

b

estahlished writers, v . )
. Esential to the “workshopping™ of an essay arc the procesjes-of re- .
R C ot e ! S Tt
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w’riiing and editing. St ‘nta linger over their wniung samples, son-
tinuously reformulauné unul they produce something that works.
Thisprocedure is aided y extenswemtualcummentdn, on the papers
- by the WS mstructors s The prmc:pal texts* used n the course are
g Wnting Well by anal Hall and The Elgments of Style by Willhlam
Strunk, jr. and E«B. White. !
d ) Student essays are grag ded by the i instructorsona l to lOscaJ; with5
.as an awerage performdnce. The grade 1s measured agaigst "each stu-
«  dents individual perfofmance, not in relation to the group. Students
may have only average grades in PVGY, but would rank at the top of
¥ the class in their regular school. Grades are based on individual per-
formance because, though problem-posing is a group activity, writing
v is not. s,

. . -

-y

‘{ Etymologus

+  Etymologles is equivalenttoa full‘year cours{—Lamund Greek 1n

+  Current Use-oﬂered at Johns Hopkins Umversity. The course 15

designed to acquams students with Laun or Greek contributions to the

English vocabulary. The text used is Englih W ords from Latin and

" Greek Elements by Donald M. Avers. In addition to the study of Greek

* and Latin stems or bases and affixes, Etyniologies attempts to help stu-

“dents to be(pl'ne familiar with the history of the Indo-European lan-

guage, 1q appreciate hpw language is structured as 4 linguistic system,

) and to become acquainted through iridc»pcmjent research with sigmfi-
cant personages in the scholarly study of the English language.-

General 1opits treated in the course are' word elements from Laun

. and Gtreek. Latin bases, prefixes, uncommon usage of words, Latin

words and phrasg _m English, words from Greek mylhology, history,

,and philosophy, Gteek bases, prefixes, suffixés, sea terms, words from

sports and games, military terms, words from the art§ andJaw, scien-

tific languake, and combining forms used in medical terms. At the

.conclusion of the course, studenss are given an examinauop equual’em

one administered to regular Johns Hopkins students.

Evaluatlon melhods in all PYGY coutrsework include classroom
qwzzcs and tests. Students in second-level coursework (excepung Ety-
mologics and Modern Chinese) are given both appropriate College

&) 'y ; '
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“Board Achievement Tests and Tollege Board Advanced Placement

“Tests. The achievement tests measure mastery of a subject after the.
equivalent of the regular four - year Irigh schoul program. A sufficiently
high score on Advanced Placement Tests permits students to recerve
college credit from most 8. colleges and umversities. PVGY students

have achicved well on advanced placement examinations taken at an

early age Of the 21°students taking cxaminations 1n either German
Language and Composition or English Language and Compusition,
16 (or 76%) received scores of 3 or higher (1 is the mimimum score, s
the maxﬂlum score). thus quahfving them for credit at many colleges
and universities. .

PVGY smd(’ms do nmot eecerve lmdmunal letter or numerical finade
grades. Dur:ns,.(m first year of the program, a conventional grading
system was attempted. bugae wis soon fuund that local school officials
did not seem impressedl the grade was less than "A." They frequently
ignored the fact that a ¥'B” or “C” for a PYGY coarse was based on ¢ol-
lege standards and nhL on jumor ﬁlgh ur High school (rutbna. At
present, a written cmlu.mon 1s matled to cdch s(ud( -nt, with the recome
mengation that hc she bring this laweer o a staff menber sympd(hvm
L) glfud education so that appropriatc 1n-sc hoot ph(emém can be ar?y
ranged. This letter also expresses PVGY, ‘ willingness to discuss th
ytudent’s performanc ingreatar detail with the local school personnel.
In some circumstances, PV’ (, Y mas wrrte directly to the sclfool suggest-
ing that a p.lmsular course of studics be made available o a student.

,P\'GY maintains a middle position between enrichment and
acceleration. It is htre that PVGY differs from the Johns Hopkins
model devdloped to aid mathe matically gifted youth (SMPY ), A mathe-

matically gifted student can achicve maximum profiaency through an
essentially lincar progre ssion lhrough'lh( vapious mathematical discr-
plinés without the necessity of p(rsun.ll maturity. Verbal giftedness
however, (o&esto fnmmn only when 1t can bonefit from the k'ssonsof.
fife, (tpcn('nﬁ', and matynty Julian C. Stanley underscores the need '
for maturity, as ‘quoted by Gen(* Maeroff:

hl ...
*

« There may be subjects that these kids arem't rmd) for, regardiess.of
¢ how smart they arc . Thev are young and self-centered anddack the

kind of critical thinking needed in soaal su(nt‘cs Nor do thes have the
. .
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‘dc’('p expenience for subjec ts hke phllo;'oph\: thes just haven't lined and
losdd en:)ugh to empathize (New York 7;mm. 22 Mav 1979).

One .need not, however, wait umntil ve,
reached young aduh‘hood before 'off(-ring them an enriched program
ArPVGY, we have found verbally gifted vouih can be very proficicnmyin
rigorous college-level work that stresses mechanics 1n writing skills
. and linguisuc formulae used in foreign languages, English 'grammar,

and etvmology. Introduc ivng verbally gifted students'e these aspecrs of

. w-rbalwaﬁcienr) ata young age prepares a sohd foundation on which
to build their later experiences, *

The differences between SMPY's and P\'(;Y’s{fmsi non toward the

school curriculum refleci the differences between mathemaucal and

* vérbal giftedness. SMPY finds in mast schools an adequate number of
course offerings in mathemauc Chowever, the courses are paced toof_
! slowly Tor (hemath(-mau(a‘lh gifted studeny, By contrast, the Subject
matter and shills offered by PVGY are either lacking a the sc‘on,darv
level (for example, Latin or German), or, as in the case of writing skills
. and grammar, are inu:‘Qduwd 00 late 1o stimulate the intellectual de-

thatly gifted vouth have

.

>

-

velopment of verbally gifted vousth. e .
'+ Theinitial years of PYGY have shown that highl, quali‘fy;djurl,or .
~— high school-age students can meet the Challenges of a demanding cur-

. “riculum typically taught ai college leve
techniques are paruic ularh effective wilh‘\erbally talented vouth, of nat
with all students. Some of the tec hniquesare “thinking out loud*" and ’

' éan'cd interaction,” \\"i\?fn the “thinking out loud" techmique, the in-
*SBructor asks the student (o révea) the workings af Ins/her mind while
tesponding to a q'uesmm. The student is not permitted taremain silemt
but mustarticulate ali thoughtsor thought fragment associated witha
. possible answer If there 15 momentary silence from the firsf student
questioned, the instrucior quuckly calls another student 1o “think out
loud” about his her responise 1o the queston, 1§ny
may be asked 1o commen ramdly on :
intense classroom expenionce. Modery
students intellectually siimul:ucd and ;

withhelding comment unless they belic
answers.

1, and that a number of tpaching

number of.students
ucstion, thas creaung an - -
* useof this technique keeps
‘oids the situation of studen?
vethey have absolutely correct
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"Varied interaction” 15 a technique that has proven panic_ula;ly ef- ,
fective 1n the Wriung Skills, Laun, and German classes Verbally gifted
youth respond favorably to-a rapid shift of instructional style and
format. For example, 10 teath the principle of German relative pro-
nouns, the instructor might begin with a rapid-fire questioriing of
vocabylary, then shiftao a dif&ussion format in which dents ask ‘
questions about aspects of relative pronoun’s they did not fully{:)‘mpre-

. hend. (Youdo not teach the vegbally.gihed.‘ They te]] you what theydo
not understand and call your atterttion to these points.) The instructor -
then might introduce a game format emphasizing a competitive team
. spint. With liutle d:rccua‘ the class divides into small groups to work
cooperatively and quietl¥ on wor!&shee‘té containing exercises about
relatve pron.oims. Then the instructor might switch back again to ap
. ,individualized rapid-fire vecabulary drill. The shifting of tedching
modes continues seemingly at random for & two-hour clgss. guided
only by the instructional objective of the lesso:&md the learning dis-
position of the students during thegglass. . AN :
CPVGY s essennially an experimental program, but it has strucka ~—
»  responsive chord tn the American educational scene. Thus far, reaction
, around the coufutry as well as internationally has been highly positive
N Many educators seem ready to commit themselvesto teaching sophisti-
cated Gerbal skills and to-demand higher standards from verhally gifted
students, g ! :

.
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A Imple;nentililg Programs for tHt ,
o Verbally Gifted . - -

/ Experimemql prog‘rams,developed in Bniversity seuings are some-

* times difficult to replicate in public schoot lassrooms. Nevertheless,
several efforts toadopt the PVGY model for public schools have proved
highly successful. Three key. elements are crugial for the success of
school-based programs: . .

1. Student Selection Criteria "

- Criferia must be consisxeghtior all students and appropriate for the
program goals. If somé students are admitted 1o the program on the
basis of reading test scores while others are selected on the basis of writ-

“ing samples, the group may be 160 heterogeneous with respect 10 the
skills needed for the particular coursé, If the teacher must 1otally indi- -~
vidualizé for all activities because of these differences, there 1s fio ad-
vantage 1o a special program. For example, peer review and criuque in
the writing workshop format would-be nonproductive,

. 2. Student to Gourse Match . bi

The age and ability level of the students must befconsidered when
planning the scope and sequence of the program. A writing seminar for
(gifted fifth-graders is likely to involve content and skills that are differ-
ent from one for eighth- and ninth-graders. Also, the more gifted the
students the greater the volume of material that will be covered. For ex-
ample; a,highly gifted gtoup may master the equivalent of one year of
college German by meeting two hours every week during the school /
year, while another able but not as highiy gifted group might master
) the equivalent of one semester (or half-year) of college German. ]
3. Teacher Qualifications ” -/
’I‘eacherﬂs‘ who have thorough mastery of .their subject mmatter and '
Q ' 2 - )
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.
Aruitoxt provided by Eic:




- . ,
who know how to fnotivate and pace their studengs are essennial. The
chatacteristics and 1raining of such master tee hers are discussed inthe

next chap(er * .. . ) - *

-, . o
. Administrative Arrangements . T

For some types of verbally gifted squdents, such as the hnghly able
reader. it is pussible to provide an gnniched and aceelerated program
within the regular (lqssruom At ﬁlf clememdr) schoul levél, good .
teachers know_how to usc diagnostic tesung and presiriptive tech-

. niques to furm smal} instructional groups that can handle moteschal-
lenging work. In the setondén school years, when reading is no Nngu
taught as a separate subject, it may be necessary o provide some ad-
vanced seminar dasses for the gifted in reading and crivcal thinking.

Furforugn languages and creative wnung it would seem sensible ¥ ]
tv form special classes that mect at least once,a week, if notevery day, in

rder v present advanced material at a rapid pace. An aliernauve .

: waould be to olfer an intensive short (oursc overa six-week penod. an
individual s hool dues nut have e nough ‘students  form an accelerated
forugn l_anguage class or a wniung skills workshop, systemwide
progra‘ms may be possible, such as a magnet school, classes on
Saturdays or after schowl hours, or academic summu;tamps_ fur gifted,
sumetimes run 1n cooperation withra local college or university. Some
examples of these types of arrangements art desc ribcd in the fyllumng

. paragraphs. -

PVGY programs have beeit Lom&led as intensive all-day class(s

. every day for thvee weeks in a usnd«.m"al amp suung and as once-a-”

week, two-to-three-hour Salusday tlasses. There are advantages and
disadvantages for both drrdngcmc.m.s The fntensive (hrc( week pro-

. gram allows for total lmm’t?mun in the subjedt matter withoyt i mter

_ruption as in the Saturday program.’Everything in thic Cnvironmient

- hdps-(u remfun.e the study of thesubject, and students have many up .
portunmcs to 1nteract with or without an instructor. Saturday Jlasses
do nut allow much pppurtenity for students to communicate before the
, next sessiun. The disadvantages of the intensive course compared (o a
year long program are the lack “of time for spaccd practice of basu
slulls, no ume for incubation (uf i imporidnce for suung), and ittlevp-

’

T o
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portunity to, relate ‘activitics in‘ the special program to the regular
- schpol program. The ideal situation would be d-have an intensive
summe? program followed by (ontinu'ing classes once or more a week
during the academic year.
. In Baltimore City there are speciél p%ms in some schools open
to, enrollffents from all over the city. At the elementarylevel one large
school building houses a citywide gifted and talented education pro-
gram (GATE) for students in kindergarten through the sixth grade. In
this program it is possibleto group and fegroup students across grades
by ability.and interest for regular classes and for special course offer. .
‘ings In 1981 a senior teacher'atthe school developed Some minicourses
forshe upper-grade students on various aspects o[.wn’ting using the
PVGY writing seminars model In this seiting scheduding 1s flexible,
transpottation problems are eliminated, and .there are man
opp6rtunities 19 relate the' writing activities to other aspects-of the
school curriculum, SrCh‘ as a carcer education minicourse in
journalism.s - ’

In 1971 the state 9f Illinois establisMed nine regiohal centers, staffed
by two professionals, to provide technical assistance to local schc(;o!‘sys-
tems¥or ediication programs for gifted students. In 1977 pilot project -
replicated the, Johns Hopkins Talent Search m?dcl in one service °
cen_’tcr an@expanded it tothe entire state in 1978. The School College \
and Ability Test is used instead of the SAT. bj 1979 a course in Laun
was offered to gifted seventh-graders in one aTea resource center. Stu-
derits were able to complete the equivalent of first-year high school

Latin course in o1ily 26 sessions. . . -
" In Delaware, the State Department of Instruction condﬁCtg inen-
sive summzrqo_urscs in two locations in the state. Typically, the pro-
grams'gre for cothmuters. The coursesfor the verbally gifted are based
on ;ﬁ(cxpository writing model developed by PVGY. s

uke University and A“rizona,Sta(e University have both developed
rcsi_d‘qntial summer programs offering a variety of courses 1n them i '
humanities. For example, Duke offered expository wnung and
German At Arizona State courses aré offereduin expository wriung,
vocabulary developrpeny, and n)ytholc:g-'yal themes throughout the

Jhumanities, PR .
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Selecting, Téachers for Verbhlly Gifted Youth

? . *
In designing programs for verbally gifted youth, there is po moredim-
portant conside&alion than the selection, preparauon, and develop-
ment of teachers. Experience at Johns Hopkins has demounstrated that
* the most successful.teachers of verbally gifted youth share a number of
* characteristics: ! . '
@ They enjoy children.
( ¢ They have a good sense of humor, and especially enjoy playing
* with langliage. * ’ ’ ’
® They are personally committed to high stan£rds, of education.
® They are eager to teach verbally. gifted youth and display their
enthusiasm in and out of class. "
, ® They are able 10 teach their particular discipline to any audience, -
ranging from kindergartners to graduate students o1 semor Quazens. .
® They live their subject in the sense that threy do original research .
in thtir disciplines or, ifi the case of writers, segulaily publish.puems o1
fictidn. They readily sh;are their own work with their students.
= <% oThey approach their teaching by integrating the ideas that have
. historically influenced their discipline. '

Teaching styles of the PVGY by faculty at Johns Hopkins range
from some very Strict to casua¥® For examjble, Elizabeth B. Carter,
PVGY instructor of etymolagy and a graduate student in the Johns
Hopkins Classics Department, is known to her students and colleagues
as ome who is firm, purposefu], and methodological in the classroom.

She admits she did not have any formal teaching experience with
junior high,school-age studepfs, gifted ot otherwise, prior to PVGY,
but her own experiencetes a giftedsehild permjts her to empathuze with
the problems gifted children face. She writes: .
O “a ' . - - . R 4
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The proBlems I faced as a gifted child were boredotn, the bewild
o= sensation of finding myself classified as a "discipline problem by inti¥-
daged, teachers and administrators, teasing by classmatespworst of all, a,
learned habit of laziness, due to never having had 10 exert myself. ['ad-
dress such problems indirectly in my PVGY classes by showing respect
for the student and the subject and by providing the gtudent with an
academic*challenge Onee the sjudems see that I mean it, they see that ., ¢
the¥ can show respect for the stibject, for me, and for each other, without
fear of ridicule All this results in a lot of good-natured, ligh-spirited
hard work + This comibination gf respect and challenge may be con-
fusing to some who equate challenge with threat. I do not threaten; I en-
courage students tg use their gifts and do more with them than they have
had an opportunity to do .. Those teachers whom I admured 1n hugh —
school shared this trait of respect for the students and the subject. The
best teacher I eversaw in action told me that he always tried to be “'the best
student in the class " In other words, he preparedas well as he could; he
approached the text with ques(ions{lalher than answers, and he saw him-
self as a fellow student. working with the students in the clasgto getto the .
heart of the matter. I have fried to follow his example. *

<

. Kendra Kopelke, a teacher of Writing Skills for PVG}gand a part-
time college instructor and published poet, possesses a much different

. teachiﬁg style from Elizabeth Carter. She isspontaneous, associative,
guided by the immediate interaction of instructor and students or
students arid students. For Kenifaworking in state hospitals during,
her college years'was a significant influence on her classroorg teaching
style. She writesin aphoristic fashion about these experiences:

Work intstate hospitals gave me a certain amount of freedom with my- -
* self The patients demand an incredible amount of honésty and let you
know when you are a phoney. = P
¢ Working with people of various ages—childien, teenagers. older
ople, especially older people—gave mg aconfidence in what I had 1o .
offer.

I had to have dozen?$ of tricks in my hat. When ncing didn't work, I
had to move (o alking Most importantly, the m ftum, the connee-
ton with them had to stay.

I'had to be willing to try anything 4t any ume to keep contact. Ofien

———timeaghe spontancous moments were when the real connec tions between
us were made.® )

While I was with them I learned twice asmuchas they did. That'salso
what happens in the“classroom. You are alﬁy learning.

[
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* And there i a humbling experience here—w ith my patients then and
- with my students now. In those momems—searchmg for cuntacts—for

that “hlch commynicates—trying tv make my idea becume theirs—bui

their unique idea—~mine reformulated, transformed—~yuu are broughi

face to face with your own weaknesses and self doubts. But by urying and

sorfetimesin.4hose special moments, succeeding. many, many of your

own fears dlsappcar and your confidence emerges.  “.. .

“The styles of teaching described abwve in nm “personal statements
make it clear that selecting teachers for »erbqlly gifted youth requires
more than a checklist of personal and proféssional qhahhcdlwns A
comprehensive selection prucedure might indude. rELummendduuns

from administraturs &nd peers. an essay writteR by u.andnda(e describ- -

ing his her qualifications for the position, gbsgrvauon of the candi-
date in his her regular Jlassroom, and demom('ralcniun teaching 1n a

-

gif ted classroom. . ; ®

"Teacher Preparanon for Gifted Stadents

The issue of teacher pieparauon for the gmcd i$ much dcba(cd A
Working Conference on the Gified and,Talcn(quQ 30 Apnl 1980)cu~
sponsored by the Mary land State Buard oI Education and the Maryland
State Board of Higher Education assessed lhe 1£auhﬂ preparauon in

O} .

Maryland m these words; N

d

Some school districts have gstablished qualrfuanup@ for ttachers of
gz?ted and talented students, while others have none. Many tachers are
working with these students with no spcual preparation  nor
certificatron. Counues range in edunauqnal provisions for gifted and *
talented studgnts, with some counties uffcnng many seryices and others
fione. Undergraduate personnel prcphrauon programs range {rom
meager (0 somewhat developed. _—

@

There is litdle reason t6 bélieve that Marfland 1s ényldlff( rent from
othet states. Thus, it is imperative that .those concemed with the
preparation of teachers for.the verbally glfu.d youth establish training
programs, charauemed by stung content mastery, pedagogy for the
gifted, and various kinds of relating skalls. Cunhwuon standards for
- the prospective teacher of the verbally gxl‘u:d should assure that the

candxda(e is well versed in the history of fdaas, the usc of the English
language, and the alms of an educauon in the verbal arts,

""; 0032 . Cos L.
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Contim?ing]Prefessional Development -
Asstrong inservice grogram should be insututed to ptowvide for con-
tinuing staff development in “teaching the verbally gifted. Such pro=
grams require coordination amogg local school systems, state depart-
ments of education, and institutions of higher education. Inservice
programs might include demonstration centers, workshops, and
» seminars for teachers, administrators, counselors, and parents. In ad-
dmon’,_] usg as gifted children are often counsgled to have older mentors
with whom they can discuss to;i:cs of mutual interest, teachers of the
» verbally glft{‘ should seek a mentor with whom they can discuss
regularly thér subject areas. Such a mentor might come from a local

university or be a retired person who has demted his- her hfe to the
verbal arts.

JAruntoxt provided by exic |3
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Long-range Planning and Guidance -

» - *

- . ! . e .

. Some very glfle'd students will be. ready for college-level courses as
early as age 14. Many more studems will be ready for more advanced
work in one.or more subjects by their senior year of hlgh school.
Schools must provide ﬂexnble.al(emauves This requires planning and
g’uxdance

* Given the‘hlgb cost of poslsef.ondary educauun today,( parents are
receplive to haung their ch;ldren eéy college with advanced stand ;
ing by having earnod a yeat u1 more of wllege crediteither by examina’ -
tion ot by taking courses on a part time basis while sull in high school. .

Some students skip es ot telescope their junior and senior high |
. school programs $o that they graduaie ¥rom high school one o1 two
. Jyearsearly. A small numSer leave highschuol atthe end of the eleventh

or even th€ienth giade and enter college on a full-time basis withgut
completing the xequirements for high school gradyation. Thys last
alternative is the most difficult to accomplish in that most olleges (
place a heavy emphasis on the student’s schglastic record in high
school and would aceept such a siudent only ifhe ot $he had unusually
high scores on both achievement and aputude tests.

Credit by Examination

Many colleges give credit for preﬁous course work and place stuy
dents in advanced sections on the basis of examinations, of which the
most'widgly used is the Advanced Placement program (AP, qdmmxs
tered by the Educational Testing Service (EFS). There are 19 AP ex’,
anJmauum in I8 different subject aseas (there 1s moure than one level of

E NC" ‘ 34 ' .
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£xdmination imsome subjects suchas rﬁathemancs). eexaminations
are gfven in May of each year. .
Many high schools offer one or more rigordus courses directed
toward passing the AP exams."What students and teachers do not
alyays understand is that a student need not be enrolled 1n an official
B AE@JYW to qualify to 12k the exams. A bright student in a regular
senior English or French &lass could study independently outside of
class to pass the AP test. Indeed, ETS sells courseguxd;s and sample
practice test items Some colleges will give three or four ccﬂgge credits
for a high score.on the AP exam, all foran investmen nder $50 for
the course guide and exzmination‘fee.&. TeetE
. Some high schools offer an AP course to only those students wh’
\ - have taken prerequisite cdurses in the same subject; or the course 1s
restricted to seniors® Many hright ninth- and tenthiraders should be
allowed 'access to these ac!vanced courses rathe™Man taking basic
courses offered-in their grade. ® ( . , ~
College Cou;ses .
" Over the pat decade many colleges and junior colleges have in1u-
Y cated Programs in which high school students can take college courses
for credit on weekends, at night, or in the summers whale still enrolled
in high school Although most of these programs like High School
Scholars at Johns Hopkins Univershy are targeted towards end-of-the-
. year high school juniors, they do make exceptions for 'your'lger stu-
dents who can demonstrate their readiness for college work. Tn most 1n- . '
stances the high school stude}ns"regiswr for regular courses and are
mixed with the older college students. Interestingly, they are rarely  «
recogtiized as being younger, and typically earri more As and Bs in the
courses than do the regular stydents. {
It colleges or junior colleges are located closeto high schools, 1t 15
often ppssible to have special coprses schéduled at the college 1n the 9
early morning or\ate afternoon for the high school students. Somecol-
leges ate willing 1o offercounses for credit at the highschool if thereare
enough students to form a class, since it is morg efficient to transport
* onte teacher than 20 students. . N .
If there are no colleges within commuting distance, n'xs'possxble to

Joo . =
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arrange for high school sludems 1o 1ake Lollege courses by correspon-
dence. The Manhattan High School in Manhauan, Kansas, has devel *
- oped an excellent correspondence program with Kansas State Ygniver
sity. One teacher supervises a whole dassroom of students who are
taking one or more courses. There may be 10 or more different courses .
_ beihg studied by students in one class in a giyen semester. The class
1tvom teacher helps the students keep records of their assignments,and
finds experts 1n the subject 1o help astudent who is having difficulties .
with the correspondence material.
Some high schools will give credit towards high school graduation
+  for courses taken at a college. For example, a student might take -~
English composition and Enghsh literature at a college at the end of
- the junior year and substitute that course for seniur year Eneilsh inthe
high school. Deasions about these matters are often made by ’
mdmdual schoul prinaipals dependmg on state and local pohq

e —

[

»’i-.%rly Graduation
. Credit by examinauon for college courses taken while in hlgh
school can be used 1o accelerate and enrach a student’s program in one
particular subject of interest without requiring the student 1o leave his
her age peersor move ahead 1n all subjects, Some students, howeyertare
so gifted 11 all the academic areas that they should be considered for a
double promotion tn elementary and junior high school of for carly
graduation from high school.
‘Schools differ 1n ther puliaes concerning early graduation Somf
' high schools grant a dlploma 1o studengs who leave at the“end of
‘ eleventh grade afier they have successfully completed a year uf(ellege
. work. Someumes students are #llowned to take both the junior and
. ,senior years of Enghish in their jumor yea® and obtain the necessary
(.amf?gle units for gfaduauion a year carly. Some high schodls gre able
to offer many advanced courses through cooperative arrangements
. * with nearby collezes. . "
*  Adeasion o graduate early 1s one that must be based on careful as
sessment of all the possible upuuns and un the nature of the individual
student. Sume academucally gifted youth are independent and soually
aggressive and mix well with older students. Some students can pace

Q. 6 ' .
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their own course of study and earn credit i)y examination while others
need the pressure of regular class meetings and written assignments.
Sometimes an AP litc}'ature course in high school taught by a bnlhant
. teacher is more challenging than a colege course taught by a mediocre
instructor Thus, it is.impossiblc.to prescribe a simple pat formula for -
“all gifted youth. D

- .
-

[ .t
- ¥Career Guidance for the Verbally Gifted
People often associate careers in law, politics, and jo@irnalism with
*verbal ability; and 'th? stereotypes of the eloquent orator or persuasive .
writer come to mind. Verbal abilities, however, are useful if pot 1~ - — -
+ valuable in a widé range of occupations. From middle management to
" the w0p rungs of commercial and industrial leadership, the ability 10
communicate clear!y and concisely and 1o grasp the meanings of the
written ,and $poKen words of others is \an essential ingredient for
success Verbal reasoning ability is essentfal in the study of the social
sciences, "the - biological sciences, and tHe physical sciences. It is
required for educators, for clergy, and for others in the he]ping pro-
fessions Indeed, the nature of work in the U.S. has changed gradually
over the past 100 years 5o that fewer and fewer jobs dsal with producing
goods and more and more deal with the communication of 1deas and
the information services. )
The verbally gifted can realistically aspire to careers that require
long years of formal academic preparation. Perhaps the most interest-
.ing way tJ learn abow careers in depth is to have an internship with a ,
profesiional in that career field. Or career workshops, while less inten-
sive than internships, offer the advantage of exposure to many careers r
“in a short time Often these workshops can be conducted 1n ope day.

- Panelists*describe a typical day’s work, discuss-how they chose their
career gnd prepared for it, and then answer stfdent questions. For the
verbally gifted. there might be panels organized around such career
fields as journalism, technical writing in ‘sciencg and medicne, ad-
vertising, international banking and trade, sociology, law and poliucs,
the media, and education. Such opportunities to interact with adults
allow students to see how verbal ability is central to success in many -
careers. ) .
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~ " Conclusion

Thisi fastback calls for a commitment ence in the verbal arts
by those who.work with verbally gifiéd youth. To wnite well, to com-
municate well orally, is to use language in a way that values clarity,
reason, and precision. If these values are neglegted, espeaally among
our most talented youth, a way of life is surely endangered.

To insure excellence in the education of verbally glfted youth re-
quires that these youth be identified at an early age, that appropriate.
instructional and counseling prugrams be provided fut their conunued
development, and that te§chﬁs be selected and prepared who will
- challenge them. .

The ideas and model programs described in thxs fastback¥are a be-
' gmmng It remains for educators ‘across the country to nurture our
verbally talented youth for they tnly are .a national treasure. .

‘ ®
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‘ Appendix A: Achievement Tests

.

-
~

The verbal sections of the following commercally available
achievement tests may be used as one measure for 1denufying verbally
gifted children and youth.

-

i

L. lowa Test of Basic Skills (ITBS) .
2. California Achievement Test (CAT)
.3. Stanford Achxevement Test
4. SRA Assesément Survey
5. Comprehensive Test of Basic Skxlls (CTBS)
6. California Test of Basic Skills (C’I’BS) ‘ .
7
‘8
9

. ERB Comprehcnsxve Testing, Program (CTP)

€ . Metropolitan Achievement Test (MAT) 4
.1, 9. Peabody Individual Achievement Test (PIA’II) .
" 10. STS Educational Development Series i -~
= 11 Sequential Tests of Educational Progress (BTEP) . v

~ 12, Wide Range Achieveinent Test (WRAT) N
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! / ‘ Appendlx B: ’
~ Talent Search Apphcatlon Addresses
-
* Maryland 5 )

. William C. George or Linda Barnett

Office of Talent Identification and Development

104 Merryman Hall -

The Johns Hopkins Universiiy .,
Baltimore, MD 21218

Delaware . .

Gary Houpt '
stite Supervisors )

State Board of Education L

" Townsend Building o

Federal Street at Loockermann Street .

. Dover, DE ]9Q0] N *

" Dean of Tnstruction T

©

(O
Pennsylvania .
Richard L. Croll

Community College of Allegheny Gounty .
West leflm PA 15122°




New Jersey . ’ g -
Judith Burr * ‘

. Coordinator of State Projects

» Gifted Education =~ -
gduahtional Improvement Center

- 207 Bklsea Drive .

R.D.4,Box209 = .
Sewell, NJ 08080 : -

Duke University (North Caroliha) . h
.. Robert Sawyer ~ ) -

Talent Identification Program :

06 West Duke Building . -
* Duke University ° o )

Durham, NC 27708 ] ) K

~

Arizona . .

Sanford J. Cohn, Director .

Project for the Study of Academic Precocity (PSAP)
Department of Spectal Education
Arizona State University .
Tempe, AZ 85281 - "

Illinois .
« Wilma Lund, Coordinator of Gifted Programs
Illinois Office of Education . S
100 N. Ist Street -
Springfield, IL 62777

Joyce Van Tassel ' p
Region 1—South
Area Service Center Gifted
* Matteson School District .
21244 lllinois Street
Matteson, 1L 60443 '+ 3 9
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Minnesota . .

Lorraine Kertz .
,;Gifted Education Coordinator T M
Minnesota Department of Education T ,

« .= 64l Capitol Square ’ . . - \
. «7  StPaul, MN 55101 . - o

4 -
Wisconsin . . .
(Latin and Russian) ’ \'
Richard deGrood . . - R
- Eau Claire Area Assocmuon for High Potenual Children
Rte 1 . .
1912 Statz Avenue

Eau Claire,‘WI 54701 - . .
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£ ' L% Ap endGC.\. TS SR
S Selgcted Tests for fdenﬁfylng Verbal Tale,n’te bh '
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N o Grad; ’e ) ' .
A K 1°2-3 ,"’ - 5 @- 7 10 112 |
v _ Verbal Peabody Picture Vocabulary School & College Ablhty Schoql & ’ *
- . Kptitude (Test (PPVT) Test (SCAT)-."  °,  =bility Test (SCAT) . * v
o ., . &\ woole T, - Academic Pfamigk Test ’D:Herenual Apmude ) . .
- T o BPD vy Test (DAT) T
’ - 1 . . -
JNCA ! VR LY . Preliminary Scholastic C
» . ) .. < - ! N Aptitude Test (PSAT) ’
. . . . N . . ’
. . 5 . " ., r Scholastic Aptitude , A
. N s .- e * Test (SAT) L - , -
) - ~ - B 2t * ' . +
~ « Foreign . ; . - wn'*  Pimsleur Language . Modern Language
* ', “Language s Modern Language Ajgude Test Ap;i;ude Bat‘y Apt#ude Test(MLAT) .
o T. , Aptitude Elementary (MLAT-ED) - ' . ~
.~ ‘ .
W Creativity ’ ] ) , Torrance Tests of Creative ’I‘hmkmg for grades K-l /-
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: Teacher Checklist for Cre

-

»

-
T e T

ative Writing* "

*

-

Student’s Name - Age . ¢ Sex Grade
Evaluator’s Name | Position Daie = —
Criteria ! ‘ T Average » Almost Truly
- — or Above Superior Professional Rare
K .. Befow Average for Age Grade Quality Talent
1. Structure (Clarity. Organization) - Ny
1L Mechanics:  A.Flyepcy and Vocabulary ] ' * .
B. Grammahgpelling, v
ence Structure " e d .
HI. Organization: A. Style R . Ty,
. B. Content ~ ‘ ‘ '
IV. Paragraph A, Njesgtion . ’ N
Develowe_m: B. D'&cﬁ),,ion P) R ) L N N
C. Exposition Y B . N
D:. Argument . * " . -
V. Literary A. Essay .
Form: B. Short Story -
’ L. Poem - * ¢ .
. D.Play 1 o ot
. E..Other(Specify) " e 0
. Column Total * t:_ .
. ) . . Weight 0 1 2 .3 4
" Weighted Total * [ — i ,
ghted Tota . .
: S . , m G#hd Total Weighted |
T : L i oy,
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